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A consisted in putting

A the institutionalized mathematics
knowledge

A at the centre of the mathematics education
universe,

A as its fundamental unit of study,

A with studies of individual cognitive
processes revolving around It.
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Raffaello Santi, The School of Athens, ca 1510




The classroom model
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The first floor of a model grammar or union school as envisaged by the Education Office in
the 1860s. The school would have accommodated two hundred pupils in three separate
classrooms. The plan included a hot-air furnace, fourteen feet of blackboard space in each
room, cupboards (b), and a raised platform and desk for the teachers (P and d). (Courtesy
A0, J.G. Hodgins, The School House, 1857)
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Concern
for school reputation
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